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The Reflexive Teacher Educator as Concept and in Praxis

Julian Edge, University of Manchester, England

The video available at: http://stream.manchester.ac.uk/Play.aspx?VideoId=6875 presents an at-home version of this talk, given prior to the convention. The ideas discussed here can be followed up in the subsequent publication: Edge, J. 2011. The Reflexive Teacher Educator: Roots and Wings. New York: Routledge. 

A task to welcome you:

Think about yourself as a teacher educator. Listen to your voice. 

Do any of the four utterances below sound more like you than others do? 

Talk to a neighbour about it.

1 Do it like this.



2 Think about it this way.

3 What do you make of this?


4 What do you want to work on?
Teacher Education: The State of the Art

Craft

Applied Science
Reflective Practice 
(Wallace 1991)

Copying
Applying

Theorizing


(Reflecting
Acting)

Reflexivity 
Convergent narratives

Linguistics: 
the reflexive verb; nominative and accusative aspects of the self.

Logic:

a binary, i.e. two-term, relation which everything has to itself  (Kirwan 1995:753)
Psychology:
subject/object relations and transformations of consciousness  (Kegan 1994:9)

Ethnography:
a full discussion of what the researcher became in the field with how the field

revealed itself to the researcher (Reinharz 1997:4) 
Counseling:
the reflexive function  (McLeod 2009:109)

Philosophy:
unlike the closed circle of disinterested reflection, reflexive action changes 

the form of the self: a reflexive practice never returns the self to the point of 

origin. (Sandywell 1996:xiv)
Education
Dewey (1916:139) on his particular use of the term, experience:

On the active hand, experience is trying — a meaning which is made explicit in the connected term, experiment. On the passive, it is undergoing.  When we experience something we act upon it, we do something with it; then we suffer or undergo the consequences. We do something to the thing and then it does something to us in return. Such is the peculiar combination. The connection of these two phases of experience measures the fruitfulness or value of the experience.
Reflexivity: two questions x two perspectives (temporal and directional)

prospective







  externalising
What difference does it make 



What difference does offering
to the teacher education that I 



this teacher education make
offer that it is I who offer it? 




to me as a teacher educator?






  internalising










retrospective

Styles (and risks) in teacher education (cf Boxer 1985)
1 Instructional (alienation)


2 Revelatory (impotence)

3 Emancipatory (fragmentation)

4 Conjectural (insignificance)

To what purpose? (Edge, forthcoming)
Coherence: A consciously appropriate use of one’s personal values and skills in one’s professional life, and vice-versa.

Consistency: A reliable and transparent fit between the professional principles that one declares and one’s actual professional behaviour.

Continuity: The passing on of coherence and consistency to teacher-learners, achieved by engaging them consciously in common endeavours (such as copying, applying and theorising) as they enter, or extend their membership of, the teaching profession. 

Congruence: A sense of wholeness as a person-who-teaches, where what people see is what they get: an embodiment of coherence, consistency and continuity in the teacher educator.

Is all this really necessary?

Dillard (2008:43): 

You do not have to sit outside in the dark. If, however, you want to look at the stars, you will find that darkness is necessary. But the stars neither require nor demand it.
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